
PHONICS, READING AND WRITING

Autumn 2024



READING AND WRITING

Points to cover
ÅTime to talk
ÅPhonics ðEssential Letters and Sounds
ÅReading at school 
ÅReading at home 
ÅHandwriting 
ÅSupporting children in writing 



TIME TO TALK

ÀBefore children can read or write they need to be able to listen!

ÀTalk with them ðgive them time to think and answer.

ÀEncourage them to listen carefully.

ÀRead stories to them. 

ÀTalk about your day with them. 

ÀGive them sets of instructions to follow.



















ENVIRONMENTAL SOUNDS

ÀThe aim of this aspect is to raise children's awareness of the 
sounds around them and to develop their listening skills. 

ÀGo on a listening walk, 

ÀDrumming on different items and comparing the sounds

ÀPlaying a sounds lotto game  

ÀMaking shakers.



INSTRUMENTAL SOUNDS

ÀWe aim to develop children's awareness of sounds made by various instruments 
and noise makers. 

ÀComparing and matching sound makers

ÀPlaying instruments alongside a story 

ÀMaking loud and quiet sounds.



BODY PERCUSSION

ÀWe aim to develop children's awareness of sounds and rhythms. 

ÀSinging songs and action rhymes

ÀListening to music

ÀDeveloping a sounds vocabulary



RHYTHM AND RHYME

ÀWe aim to develop children's appreciation and experiences of rhythm and rhyme 
in speech. 

ÀRhyming stories 

ÀRhyming bingo

ÀClapping out the syllables in words 

ÀOdd one out.



ALLITERATION

ÀThe focus is on initial sounds of words

ÀI-Spy type games

ÀMatching objects which begin with the same sound.

ÀLink to peopleõs names.



VOICE SOUNDS

ÀThis helps the children to distinguish between different vocal 
sounds and to begin oral blending and segmenting. 

ÀTick tock, wheee, mmmmm. 



ORAL BLENDING AND 
SEGMENTING

ÀTo practise oral blending, say some sounds, such as /c/-/u/-/p/ and see 
whether your child can pick out a cup from a group of objects. For 
segmenting practise, hold up an object such as a sock and ask the 
children which sounds they can hear in the word sock.

ÀThe activities introduced in Phase 1 are intended to continue 
throughout the following phases, as lots of practice is needed before 
children will become confident in their phonic knowledge and skills.



COOKING





PHASE 2 

ÅLetter sounds to be taught in phases and not in 
alphabetical order. 

ÅFirst section of letters is s, a , t, p as straight away 
you are able to make words.

ÅAlways use the sound not the letters name as this 
will help children with segmenting and blending. 



Phase 2

Às, a, t, p

Ài, n, m, d

Àg, o, c, k

Àck, e, u, r

Àh, b, f, ff, l, ll



s swerve around the snake

a around the head, down the body

t down her body and cross her shoulders

p down his body, around his face

i down her body, spot her idea

n down the bird and over her nest

m meerkat, mound, mound

d over his back and around the tail, up his neck and 
down his feet

g start at his ear, around the face and down the 
beard

o around the ostrichõs body

c curl around the camelõs back

k down the body, up the arm, down the leg

ck the camel stood by the kid

e around the head and down the trunk

u under and up the umbrella, down the tip

r down her body, up over the arm

ss sunbathing snakes

h from his head to his feet, up and over his back

b down the person and around the wheel

f over his ear, down to the tail and across the jaw

ff two foxes facing forwards

l down the long ladder

ll ladders in a line





PRONUNCIATION 

Àhttps://vimeo.com/753929025/5eaa45c0aaphase 2

https://vimeo.com/753929025/5eaa45c0aa


HARDER TO READ AND SPELL WORDS

ÀI

ÀThe

ÀNo

ÀPut

ÀOf

ÀIs

ÀTo

ÀGo

Àinto











PHASE 3

ÀSet 6: j, v, w, x

ÀSet 7: y, z, zz, qu

ÀConsonant digraphs: ch, sh, th, ng

ÀVowel digraphs/trigraphs: ai, ee, igh, oa, oo,

oo, ar, or, ur, ow, oi, ear, air, ure, er



PHASE 3

ÀDuring Phase 3, children will also focus on the letter names, although 
they will continue to use phonemes when decoding words.

ÀOnce they know the letter names it will support the teaching of 
diagraphs as they will be referred to by the letter name not the 
phoneme to avoid confusion?!!

ÀWe will also write the graphemes joined up so they see it as one 
phoneme.



PRONUNCIATION 

https://vimeo.com/753931102/b9a2f8194fphase 3

https://vimeo.com/753931102/b9a2f8194f


j swoop down the tentacles and dot the body

v down the tongue, up the tongue
w hop to the top, land and hop, land and hop

x xxx criss-cross the kiss
y under the hull and down the anchor

z zig and zag
zz a zigzag duet
qu around the feather and down the pen

ch chew the chunky chips
sh the shabby ship shook
th they were thirsty
ng ping pong
nk Oooh! A pink sink!
ai wait for the train
ee bee on my knee
igh light up the night
oa float on the moat
oo scoop with a spoon
ar a far star
ur turn in the surf
oo the book nook
or order some popcorn
ow prowl and growl
oi coin in the soil
ear clear that smear
air a pair in the lair
ure sure itõs the cure
er a bitter winter

ow go slow in the snow



ÀPull

ÀAs

ÀHis

ÀHe

ÀShe

ÀWe

ÀBe

ÀPush

ÀWas

Àher



HARDER TO READ AND SPELL WORDS

When supporting at homeéé.

ÀMake it fun!!!

ÀDonõt sit them down and make them read off a list.

ÀChildren can be turned off learning them.

ÀThey need to be able to read just by looking ðthis is to support 
fluency.







PHASE 4

ÀWhen children start Phase Four they will know a grapheme for each of the 42 
phonemes. They will be able to blend phonemes to read CVC (consonant-vowel-
consonant) words and segment in order to spell them.

ÀChildren will also have begun reading straightforward two-syllable words and 
simple captions, as well as reading and spelling some tricky words.

ÀIn Phase 4, no new graphemes are introduced. The main aim of this phase is to 
consolidate the children's knowledge and to help them learn to read and spell 
words which have adjacent consonants, such as trap, string and milk.



PHASE 5

ÀIn Phase Five, children will learn more graphemes and phonemes. 
For example, they already know ai as in rain, but now they will 
be introduced to ay as in day and a-e as in make.

ÀSplit diagraphs.

Àmake 

ÀAlternative pronunciations for graphemes will also be introduced, 
e.g. ea in tea, head and break.



PRONUNCIATION 

https://vimeo.com/753933192/43104a30e0phase 5

https://vimeo.com/753933192/43104a30e0


tch catch on the latch
o the monkey and his mother
g an energetic giraffe

ge take charge of the barge
dge squidgeon the bridge

st listen to the whistle
ce dance on the fence
se a mouse in the house
gn gnome with a sign
kn kneel on your knees
wr wrap it round your wrist
mb the lamb climbed up
se pass the cheese, please
ze freeze in the breeze!

eer peer at the deer
ere here is the sphere

ti waiting patiently at the station
al balm on your palm

augh she taught her daughter
ss permission for the mission
si the illusion caused confusion
ti scrumptious and nutritious
ci a special and precious relic

ay play all day
ou proud cloud
ie pie on your tie
ea each have a treat
oy a boy cries ahoy
ir a quirky shirt
ue true, the skyõs blue
aw fawn on the lawn
wh whip with a whisk
ph photo on a phone
ew the crew flew
oe tiptoe past the doe
au pause the launch
ey use money to buy honey
a-e cake by the lake
e-e the athletes compete
i-e time to shine
o-e note in an envelope
u-e tune on a flute
c cycle through the city
y a lovely baby
al walk along the wall
a apricot on your apron
ey they chose grey paint
ea a great break!
eigh my neighbour has a sleigh

a follow after my father
e she waved to me
i tiger in the wild
y fly in the sky
o letõs both host
a swallows and swans
u a unicorn in uniform
u a bush full of berries
ch the school orchestra

ch chef has a machine
ea heather in the meadow
ie a good friend
or the worthy artwork
ear search for a pearl
ou you make soup
oul boulder on his shoulder
ie a shield in the field
ve move and groove
y a cygnet under the sycamore
are share the fare
ere Where? ôOver there!õ
ear a bear ate the pear















ÀThe children will be involved in reading experiences everyday at school. Story time, using 
labels around the classroomé

ÀWhen an individual child is ready they will read at least once a week from a scheme book 
either individually or in a guided session.

ÀSome children may start with paired reading or picture books.

ÀIt is vital a child is not rushed into reading as they can be put off easily. The book needs 
to be achievable so when reading the words they are 95% accurate.

ÀMake sure the children are holding their own book and pointing to the words themselves. 

ÀThey may use the pictures. 







YEAR 1 PHONICS SCREENING

ÀIn the summer term the Year 1 children will have a phonics test to check their phonic 
understanding and application. There are two sections in this 40-word check and it 
assesses phonics skills and knowledge learned through Reception and Year 1.

ÀThe children are asked to sound out and blend graphemes in order to read simple words.

ÀRead phonically decodable one-syllable and two-syllable words, e.g. cat, sand, windmill.

ÀRead a selection of nonsense words which are referred to as pseudo or alien words.



YEAR 1 PHONICS SCREENING

ÀThese are words that are phonically decodable but are not actual words e.g. 
brip, snorb. Pseudo words are included in the check specifically to assess 
whether your child can decode a word using phonics skills and not their 
memory.

ÀThe pseudo words will be shown to your child with a picture of a monster and 
they will be asked to tell their teacher what sort of monster it is by reading the 
word.

ÀIt is carried out 1:1 with their teacher in an informal way so the children donõt 
even know they are being tested.



YEAR 1 PHONICS SCREENING



ÀThe check consists of some real words and some alien words; the alien words have a 
picture of an alien beside them. 

ÀThe check is presented in a booklet with four words to each page. The children must read 
each word independently to the teacher. The test itself is divided into two sections. 
Section 1 is where the children will be assessed on their knowledge of phase 2 and 3 
phonemes. In this section the children are asked to recognise simple word structures. 

ÀSection 2 is the trickier part of the test where children need to recognise phase 5 
phonemes. During Section 2 the children will also encounter graphemes that correspond 
to more than one phoneme (e.g. the grapheme ôeaõ represents different phonemes in the 
words bread and bead.)

ÀThe pass mark has been around 32 out of 40 in recent years. 





READING AT SCHOOL.





DEFINITION FROM THE EARLY YEARS FRAMEWORK

It is crucial for children to develop a life-long love of reading. Reading 
consists of two dimensions: language comprehension and word reading. 
Language comprehension (necessary for both reading and writing) starts 
from birth. It only develops when adults talk with children about the world 
around them and the books (stories and non-fiction) they read with them, 
and enjoy rhymes, poems and songs together. Skilled word reading, taught 
later, involves both the speedy working out of the pronunciation of 
unfamiliar printed words (decoding) and the speedy recognition of familiar 
printed words. Writing involves transcription (spelling and handwriting) and 
composition (articulating ideas and structuring them in speech, before 
writing).



Literacy 
ELG: Comprehension 
Children at the expected level of development will: 
- Demonstrate understanding of what has been read to them by retelling stories and 
narratives using their own words and recently introduced vocabulary; 
- Anticipate ðwhere appropriate ðkey events in stories; 
- Use and understand recently introduced vocabulary during discussions about stories, 
non-fiction, rhymes and poems and during role-play. 

ELG: Word Reading 
Children at the expected level of development will: 
- Say a sound for each letter in the alphabet and at least 10 digraphs; 
- Read words consistent with their phonic knowledge by sound-blending; 
- Read aloud simple sentences and books that are consistent with their phonic 
knowledge, including some common exception words. 



READING AT HOME

ÅJust looking at the pictures and telling the story without the 
words.

ÅMaking up their own story as a sequel or another story using the 
same characters.

ÅMake sure the children fully comprehend what they are reading 
by asking questionsé 

Why do you think they did that?

What would you do?

ÅTake one of the sentences from the story, cut it up and try and 
put it back together.





PROMPTS WHEN READING

ÀI liked the way you thought about that sentence and decided 
which word would fit.

ÀGood, you realised it didnõt make sense and you went back to 
sort it out.

ÀI liked the way you paused at the full stop.

ÀYou read that with expression, it sounded really exciting.



READING AT HOME

The children will each be given a reading day. 

Please make sure the children have their book and reading record 
in school on that day. 

Please make sure you have signed their book to say they have 
read.







READING AT HOME

ÀRead to them!
ÀHelp them to understand what you are reading. Why do you think 

that?
ÀThis will aid prediction, talking about the characters, plot, settingé

ÀEncourage them to ask questions.

ÀHelp them to visualise 

ÀThe book gives us 80%. 20% is up to us!

ÀGood readers construct mental images.

ÀJoining in ðmaking a slight mistake?
ÀReading is about making sense of the printed word, not just saying the 

word. Re reading supports this.



COMPREHENSION

A kotol is a bruckilwith teg mybles. Each myblehas sapondopers 
are plunk for difter quinksbecause they are fung and hish.

1. What is a kotol?

2. What does each myblehave?

3. Why are dopers plunk for difter quinks?

4. Draw a kotol.



WRITING

ÀWe need to help the children build their muscles in order to be 
confident writers.

Upper body ðshoulder pivot

ÀSweeping/ mopping (walls)

ÀSwing painting ðtights and wet ball

Àdigging









WRITING

Elbow pivot 

ÀRollers

ÀSweeping

ÀCleaning surfaces

ÀEasels 

ÀHolding body weight

ÀThrowing and catching











THE MUD KITCHEN

The children are: 

Àbuilding their shoulder pivot by digging

Àbuilding their elbow pivot by stirring and cleaning

Àbuilding their wrist pivot by whisking

Àthey are also using communication skills.

ÀTechnically they are learning to read and write and having a fabulous 
time!!





FINE MOTOR SKILLS

Building the finger muscles 

ÀPegging

ÀTweezers

ÀSqueezing egplaydoughmalleable materials

ÀNuts and bolts

ÀButtons




